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Legal Foundation 

 
In order to assure that all appropriate options are considered prior to the placement of 

students into a self-contained or highly restrictive setting, this guidance document was created with 

a foundation of least restrictive environment (LRE) and free appropriate public education (FAPE) as 

outlined in the Individuals with Disabilities Education Act (IDEA) and the Michigan Administrative 

Rules for Special Education (MARSE). United States Department of Education (DOE) Dear Colleague 

Letters, Supreme Court decisions, and case law setting precedent for the provision of FAPE and 

LRE have also been taken into consideration. 

In accordance with IDEA [§300.114(a)(2)(i)], and harkening back to the Brown v. Board of 

Education decision of 1954, to the maximum extent appropriate, children with disabilities should 

be educated with their nondisabled peers.  Removal from their peers into separate classes, 

facilities, or any other removal should only be undertaken when the nature and severity of the 

student’s disability is such that meaningful progress toward IEP goals cannot be made in the 

general education setting with the use of supplementary aids and services.  The law demands a 

high level of diligence when authoring IEPs to ensure they are reasonably calculated and 

appropriately ambitious to ensure meaningful benefit for students.  The United States Department 

of Education Dear Colleague Letter (August 2016) emphasized the “need to consider and include 

evidence-based behavioral supports in individualized education program (IEPs) that, when done 

with fidelity, often serve as effective alternatives to unnecessary disciplinary removals, increase 

participation in instruction, and may prevent the need for more restrictive placements.”   

Recommendation for placement in an intermediate school district (ISD) program for 

students with severe emotional impairments is a complex and extreme action that completely or 

severely limits the students access to nondisabled peers.  Recommendations of this degree should 

only be made after careful review of the student’s reasonably calculated IEP and relevant data that 

reflect exhaustive attempts to implement instructional, environmental, and behavioral interventions 

without meaningful progress.   
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https://sites.ed.gov/idea/regs/b/b/300.114/a/2
https://www2.ed.gov/policy/gen/guid/school-discipline/files/dcl-on-pbis-in-ieps--08-01-2016.pdf
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Mecosta-Osceola ISD Programs and Services 
● Locally Housed Programs 

○ MOISD Early Childhood Special Education Program (Eastwood) 

○ G.T. Norman Elementary Resource Room (Reed City) 

○ Riverview Elementary Resource Room (Big Rapids) 

○ Big Rapids Middle School Emotional Impairment (EI) Satellite Program 

 
● Mecosta-Osceola Education Center (MOEC) 

○ Moderately Cognitively Impaired (MOCI) 

○ Severely Cognitively Impaired (SCI) 

○ Resource Rooms (Focused on providing services to students with Autism 

SpectrumDisorder) 

○ Severely Emotionally Impaired Elementary Program (SEI) 

 
SEI/EI Program  

The Mecosta-Osceola Intermediate School District operates two programs for students with 

emotional impairments on behalf of the six local school districts in our area - Big Rapids, Chippewa 

Hills, Crossroads Charter Academy, Evart, Morley Stanwood and Reed City. These programs are 

designed for students grades K-8 who have been found to have an Emotional Impairment as defined 

in the Revised Administrative Rules for Special Education, who have significant behavioral difficulties, 

and have not been successful in school despite the implementation of universal supports, 

individualized supplementary aids and services, and supports to address unique behavioral needs. 

Students in the program have little to no success in school in school, mainly because they have 

extreme difficulty with emotional control, rational thinking, and/or struggle relating to others.  They 

sometimes have a learned lack of acceptance, or disrespect of established authority and normal 

social rules.   

 

SEI Elementary Program (Self-Contained) K-4 
The program runs throughout the day including lunch and activity/ recess time. The 

elementary level SEI classroom is self-contained and located in the Mecosta-Osceola Education 

Center.  The program is staffed by one teacher and two behavioral technicians.  This program 

focuses on safety for self and others, emotional regulation, social skills, and academic access. These 

students do not have access to non-disabled peers. 

Students will have the opportunity to receive group and/or individual social work sessions 

from our school social worker as determined by their IEP.  This is a great resource for our students 

and should be utilized to the best of the student’s ability.  Students will also have the opportunity to 

participate in other social skills instruction with the classroom teacher as situations arise. 

 

EI Middle School Program (Self-Contained) 5-8 

The middle school classroom is located in Big Rapids Middle School and allows access to 

general education curriculum and peers as determined by students’ IEPs and behavior.  This program 

is staffed by one teacher and three behavioral technicians to support inclusion in the general 

education setting.   
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Students are expected to participate in classroom assignments, discussions, and activities 

during all of their classes. They will receive instruction in all core subjects, social skills training, 

emotional regulation training, and academic support throughout their day.  Students will have 

opportunities to participate in enrichment opportunities as well.   

Students will also have the opportunity to receive group and/or individual therapy from our 

school social worker as determined by their IEP.  This is a great resource for our students and should 

be utilized to the best of the student’s ability.  Students will also have the opportunity to participate in 

other social skills instruction with the classroom teacher as situations arise. 

 

Severely Cognitively Impaired (SCI) Program 
The Education Center on the campus of the MOISD has an elementary SCI classroom for grades 

Pre-K through 6 as well as a middle and high school SCI classroom. Students in these classrooms 

work on functional academics through the Unique Learning System Curriculum. Community Based 

Instruction also enables students to learn about their world and practice skills in the community. The 

low ratio of students to teacher and para-educators in these programs provides students with 

intensive services for learning as well as functional and health needs. A school nurse is available as 

needed to help in programming with medically fragile students. 

Moderately Cognitively Impaired (MoCI) Program 
The Education Center on the campus of the MOISD has elementary, middle school and high school 

MoCI classrooms. Students in these classrooms work on accessing the general curriculum through 

extending expectations of the general education curriculum. Students work on functional academics 

through the Unique Learning System Curriculum. Community Based Instruction also enables 

students to learn about their world and practice skills in the community. Beginning in high school at 

age 16, students have opportunities to access Transition Community Living Experiences (TCLE) 

where they contract with local businesses and receive training and evaluation on volunteer and job 

training sites. 

 

Resource Transition Program (Located at MOEC) 
This program is a post high school program for young adults ages 18-26 located on the campus of 

the MOISD. The focus of this program is working on functional daily living skills. Activities may 

include learning to cook simple meals, improving hygiene, getting along with others in a group 

setting, etc. Students who are their own guardians as well as those students who have guardians 

appointed to them work in conjunction with community agencies in transitioning into the community 

and accessing community resources. Students may be involved up to 50 percent of their day in 

Transition Community Living Experiences (TCLE) with the remainder of their day involving activities 

individually designed for their future living experiences. 

Resource Program at the Transition Center 
This program is located at 220 S. Michigan Avenue in downtown Big Rapids. The program is a post 

high school special education program for young adults ages 18-26. The focus of this program is 

working on independence. Students in this program may have recently begun living on their own or 
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have the desire to live on their own/share a home and need extra time beyond their high school 

experience to work on money management and practice getting around the community. Students 

who are their own guardians as well as those students who have guardians appointed to them work 

in conjunction with community agencies in transitioning into the community and accessing 

community resources. Students may be involved up to 50 percent of their day in Transition 

Community Living Experiences (TCLE) with the remainder of their day involving activities individually 

designed for their future living experiences.  

Resource Room Programs (Located at MOEC) 
The MOISD offers a couple of resource room options. One option is at the Education Center on the 

campus of the MOISD. Students in this setting work on accessing the general curriculum through 

extended expectations of the general education curriculum. In addition, academic and behavioral 

strategies are used to meet the specific needs of students with autism spectrum disorder (ASD). 

Students work on functional academics through the Unique Learning System Curriculum. Community 

Based Instruction also enables students to learn about their world and practice skills in the 

community. 

Satellite Resource Rooms 
Another resource room option is MOISD satellite elementary classrooms located in local district 

schools (one at Riverview Elementary in Big Rapids and one at GT Norman Elementary in Reed City). 

In this setting, students work on improving independent functioning, socialization, and academic skills 

through targeted academic and behavioral supports designed for students with autism spectrum 

disorder. Students in these programs receive as much of their instruction as possible with their 

general education peers, while also utilizing the resource room setting as a home base for additional 

supports as needed. Students in this setting access the general education through both extended 

expectations and common core standards, dependant upon each individual student’s level of 

functioning.  
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Change of Placement Process: To MOISD Programming 

* NOTE: If the student is a move-in from a program similar in nature to an MOISD program, a lateral placement 

may be possible.  Please see Lateral Placement Procedures. 

Activity  Timeline 

1. LRE Key Elements Considerations have been followed and 

documented 

Prior to referral for consideration. 

2. If an IEP team member thinks that a student may need to be 

considered for a more restrictive setting, the team member should 

contact the MOISD LRE Coach. 

a. The coach will notify the district special education supervisor 

and building administration of the referral. 

As soon as there is a suspicion that 

the current placement is not restrictive 

enough and a more restrictive 

placement in an ISD program should 

be considered. 

3. The MOISD LRE coach works with the student’s local IEP team to: 

● Organize behavior plans, assist with documentation, assist 

with graphs/charts for analysis 

● Behavior plan ideas 

● Ensure FAPE is being provided  

● Gather accommodation logs 

● Problem-solve doing “enough” at your school- determining 

anything else you can try. 

● Answer the question: “what else do we need to try to 

consider XYZ.. Placement” 

● Write goals for students with moderate cognitive 

impairments (are they right for this setting- what should 

warrant something more restrictive?) 

● Write the FBA/PBSP 

● Assign roles-- (who does what in OUR building with our 

staff).  

● Complete LRE Forms to process through appropriate 

placement 

● Put together the considerations packet of materials 

(making sure you have all of the documentation you need). 

No Timeline 

4. The MOISD LRE Coach asks for the assistance of other MOISD 

staff for the purposes of coaching and providing support to the local 

district team. 

No Timeline 

5. When the LRE coach and district team believe that they have 

sufficient data to consider a change in placement to a more 

restrictive setting, a member of the local district submits a referral 

packet for consideration at the next meeting.  The packet should be 

redacted of identifiable student information. 

Anytime after #3 and 2 weeks prior to 

the consideration meeting intending to 

present.  Completeness will be verified 

within 3 school days.  If data is 

incomplete, the Local District 

Supervisor will be notified. 

6. Team Staffing- The potential receiving team and the local district  Between #5 and #7 
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(sending team) will meet to discuss the student and his/her needs. 

The scheduling of the meeting will be initiated by the sending district 

special education supervisor/ administrator. 

 

Members of the transition staffing should include: 

● ISD Program Supervisor 

● ISD Program Teacher 

● Relevant Ancillary Staff from ISD and Local 

● Local Case Manager 

● Local District Supervisor 

Topics Covered Include: 

● Brief Overview of Student History 

● Review of Student Data (Referral Packet)  

7. Referral Process Consideration Meeting- The Local District 

Supervisor, along with the MOISD LRE Coach, will verbally present 

required data sufficient to contribute to interactive dialogue.  The 

Local District Supervisor may bring along one other member of the 

student’s IEP team (not including parents) to present information 

pertinent to the student. 

Regularly established referral review 

meetings 

 

*Note: If fewer than four districts are 

represented at the meeting, it will be 

rescheduled. 

8. Recommendation- The representatives of the meeting may 

recommend one of the following:Additional data collection, 

interventions, or service modifications 

a. Move forward with Transition Procedures 

Regularly established considerations 

meetings 

9. MOISD Action Plan- An action plan is established at the meeting 

outlining next steps and individual responsibilities. 

 

*See Transition Procedures Below 

Regularly established consideration 

meetings.  A copy will be emailed out 

to the Local District Supervisor, MOISD 

LRE Coach, and ISD Program 

Supervisor within 2 days of the 

meeting. 

Entry Transition Process 

Activity  Timeline 

1. MOISD Action Plan for Transition created by the sending team in 

consultation with MOISD receiving team. 

Before IEP 

2. Local District Case Manager and ISD Program Case Manager 

coordinate IEP (date/time) and Local District Case Manager 

schedules IEP. 

The date is established within 1 week 

of presentation, but IEP should be held 

at a time mutually agreed upon by the 

parent and teams. All attempts should 

be made to schedule the meeting as 

soon as possible following the 

considerations meeting while also 

allowing for the creation of a well 

https://docs.google.com/document/d/13_P3Ww3SvcU61R-MvBJywcKDbmewCvSWNcohn-ZOWDQ/copy
https://docs.google.com/document/d/13_P3Ww3SvcU61R-MvBJywcKDbmewCvSWNcohn-ZOWDQ/copy
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thought-out transition plan.. 

3. Transition IEP 

● IEP is held in Local District and/or virtually 

● Individuals who should be present include: 

○ ISD Program Supervisor 

○ ISD Program Teacher 

○ Relevant Ancillary Staff from ISD and Local 

○ Local Case Manager 

○ Local District Supervisor/ Designee 

○ Parent/ Legal Guardian 

○ General Education Teacher 

 

● Authoring the IEP: 

○ Local District (DRAFTs all parts of IEP except for 

goals, programs, and FAPE) 
○ Local District in Consultation with ISD Program 

Service Providers (DRAFT of Goals and Objectives 

created PRIOR to IEP, program and FAPE authored at 

IEP)  
● IEP Facilitated by Local Case Manager/Administrator 

Within 2 weeks of presentation. 

4. Parent/Child Visit- A parent/child visit is scheduled as an 

opportunity for them to see the classroom and building before the 

student starts in the program.  

Immediately following the IEP- Should 

be scheduled prior to start date as 

determined at the IEP. 

5. ISD Enrollment Paperwork will be handed out immediately 

following transition IEP. 

● MOISD Program Supervisor is responsible for supplying 

MOISD program and host district paperwork. 

* NOTE: Students will not be able to start in program until ALL ISD 

and Host School enrollment paperwork is completed.   

Immediately following transition IEP 

6. Subsequent IEPs- Local district supervisor will be invited to every 

subsequent IEP that the student is enrolled in ISD programming. 

At least annually. 
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Lateral Placement Procedure 

Activity  Required Evidence  Timeline 

*Lateral/30-day Placements: 

Local District Supervisor contacts ISD Program 

administrator of suspected placement upon 

the receipt of IEP indicating student was in a 

placement that was an equivalent to an MOISD 

Program.  In order to ensure a lapse in services 

does not occur: 

1. Local district enrolls the student. 

2. Local district sends a copy of the IEP, 

MET, and any additional information to 

ISD Program Supervisor. 

3. After receiving and reviewing 

paperwork, the ISD Program Supervisor 

determines if placement in the ISD 

program is appropriate.  If necessary, 

the ISD supervisor will call the previous 

placement to get a better picture of the 

student’s previous services. 

4. If the placement is appropriate, the ISD 

Program Supervisor helps the local 

district contact to complete the 

MOISD New Enrollment Paperwork 

paperwork. The local district contact 

then submits the form to the ISD 

Special Education Secretary with most 

recent IEP and MET. 

5. If the student has transferred from out 

of state or is due for re-evaluation 

within the first 30 days, ISD Special 

Education Supervisor completes a 

Referral for Special Education 

Evaluation. 

6. ISD Program administrator schedules a 

meeting with parents and the student 

to visit the program and complete ISD 

enrollment paperwork.  

7. ISD Program coordinates 

transportation. 

* NOTE: Students will not be able to start in 

program until ALL ISD and Host School 

enrollment paperwork is completed.   

⬚ Current IEP 

⬚ MET (If available) 

⬚  MOISD New Enrollment Paperwork 

As soon as 

possible 

https://www.moisd.org/downloads/special_education/new_enrollment_in_special_education_programs_and_services_1.pdf
https://www.moisd.org/downloads/special_education/initial_special_education_evaluation_-_google_docs.pdf
https://www.moisd.org/downloads/special_education/initial_special_education_evaluation_-_google_docs.pdf
https://www.moisd.org/downloads/special_education/new_enrollment_in_special_education_programs_and_services_1.pdf
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Change of Placement Process: Exiting MOISD Programming 

* NOTE: If the student is “aging out” of the program, the student will bypass the change of placement process and 

engage directly in the Exit Transition Process, which includes a transition staffing located under this section. 

Activity  Evidence  Timeline 

1. ISD Program Supervisor contacts the MOISD LRE Coach 

to begin the exit process. 

  At any time 

2. MOISD LRE Coach contacts the Local District 

Supervisor and building administrator that the MOISD 

team is considering a less restrictive placement in their 

district for one of their students and copies the MOISD 

program supervisor. 

  Individualized 

 

 

3. The MOISD LRE coach works with the MOISD team to: 

● Organize behavior plans, assist with 

documentation, assist with graphs/charts for 

analysis 

● Gather accommodation logs 

● Analyze the level of support needed for the 

student at the MOISD program and local 

program. 

● Answer the question: “what else do we need to 

try to consider XYZ.. Placement” 

● Assign roles-- (who does what in OUR building 

with our staff, what could that look like in a 

local?).  

● Complete LRE Forms to process through 

appropriate placement 

● Put together the considerations packet of 

materials (making sure you have all of the 

documentation you need). 

 

  No Timeline 

4. When the LRE coach and district team believe that they 

have sufficient data to consider a change in placement, 

the ISD Program Supervisor submits the completed & 

redacted packet to the special education secretary and 

Local District Supervisor. 

 

a. ISD secretary and Local District Supervisor 

acknowledge receipt of packet. 

 

b. The Local District Supervisor requests any 

additional information needed. 

 

⬚  Timeline of 

Educational Supports 

⬚  Current IEP 

⬚  Current Evaluation 

⬚  Functional Behavior 

Assessment 

⬚  Behavior Intervention 

Plan 

⬚  Summary of 

Discipline/Behavior Data 

Analysis (Best Practice: 

Graphical 

Representation) 

2 weeks prior to the 

consideration meeting 

intending to present. 

 

a. Within 1 days of 

receiving packet 

 

b. Within 3 days of 

receiving packet 

 

https://docs.google.com/document/d/1IWN28r4Yww6RoCVsfzEp29Fwv-POon8Cgxms-pc1bXo/edit?usp=sharing
https://docs.google.com/document/d/1IWN28r4Yww6RoCVsfzEp29Fwv-POon8Cgxms-pc1bXo/edit?usp=sharing
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⬚  Academic Progress 

and status (District and 

state tests, report cards) 

⬚  General Education 

Teacher statement (if 

available). 

⬚  Copies of current 

interventions used. 

⬚  LRE Supplemental 

Supports, Aids & 

Services  

 

 

5. The Referral Intake Packet is shared with Local 

program staff who may work with the student. 

  Within 3 days of receipt of 

the packet. 

6. Referral Process Consideration Meetings- The ISD 

Program Supervisor and MOISD LRE Coach will verbally 

present required data sufficient to contribute to interactive 

dialogue.  The ISD Program Supervisor may bring along 

one other member of the student’s IEP team (not including 

parents) to present information pertinent to the student. 

  Regularly established 

referral review meetings 

7. Recommendation- The representatives of the meeting 

may recommend one of the following: 

b. Additional data collection, interventions, or service 

modifications 

c. Move forward with Transition Procedures 

  Regularly established 

referral review meetings 

8. MOISD Action Plan- An action plan is established at the 

meeting outlining next steps and individual responsibilities. 

 

*See Transition Procedures Below 

  Regularly established 

referral review meetings 

 

A copy will be emailed out 

to the Local District 

Supervisor, MOISD LRE 

Coach, and ISD Program 

Supervisor within 2 days 

of the meeting. 

Exit Transition Process 

Activity  Timeline 

1. ISD Program Supervisor initiates the scheduling of a transition staffing with the 

Local District Supervisor. 

Within 2 days of 

presentation 

2. Local District Case Manager and ISD Program Case Manager coordinate IEP 

(date/time) and ISD Program Case Manager schedules IEP. 

Within 1 week of 

presentation. 

https://docs.google.com/document/d/1-WVrtKfwcxKtOWGGIs6PG9GdbyJp1l78lqkvBnt6vR0/copy
https://docs.google.com/document/d/1-WVrtKfwcxKtOWGGIs6PG9GdbyJp1l78lqkvBnt6vR0/copy
https://docs.google.com/document/d/1-WVrtKfwcxKtOWGGIs6PG9GdbyJp1l78lqkvBnt6vR0/copy
https://docs.google.com/document/d/13_P3Ww3SvcU61R-MvBJywcKDbmewCvSWNcohn-ZOWDQ/copy
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3. Transition Staffing 

 

Members of the transition staffing should include: 

● ISD Program Supervisor 

● ISD Program Teacher 

● Relevant Ancillary Staff from ISD and Local 

● Local Case Manager 

● Local District Supervisor 

● Parent/ Legal Guardian 

Topics Covered Include: 

● Brief Overview of Student History 

● Review of Student Data (Referral Packet) 

● Student/Parent Visit to ISD Program 

Within 2 weeks of 

presentation, but before 

IEP. 

4. MOISD Exit Transition Plan created  At Transition Staffing 

5. Transition IEP 

● IEP is held in the building where the ISD program is located or online. 

● Individuals who should be present include: 

○ ISD Program Supervisor 

○ ISD Program Teacher 

○ Relevant Ancillary Staff from ISD and Local 

○ Local Case Manager 

○ Local District Supervisor/ Designee 

○ Parent/ Legal Guardian 

● Authoring the IEP: 

○ ISD Program (DRAFTs all parts of IEP except for goals, programs, and 

FAPE) 
○ ISD Program in Consultation with Local Program Service Providers 

(DRAFT of Goals and Objectives created PRIOR to IEP, program and 

FAPE authored at IEP) IEP Facilitated by ISD Program Case 

Manager/Administrator 

Within 1 week of transition 

meeting 

5. Parent/Child Visit- A parent/child visit is scheduled as an opportunity for them to 

see the classroom and building before the student starts in the program.  

Immediately following the 

IEP- Should be scheduled 

prior to start date as 

determined at the IEP. 

6. MOISD program supervisor and MOISD case manager will be available for staffings 

up to a year following the student’s exit to support the transition process. 

2 weeks notice for 

attendance 

https://docs.google.com/document/d/1ivofql4025Y3didepuzzThIvsK58XVoKB1C0DRNsG9c/edit?usp=sharing


 

Appendix A: LRE Key Elements 
LRE Student Review 

IEP teams (with the participation of the parent) will reference the LRE Key Elements and use the 
following chart to guide their discussions and decision-making processes around LRE and placement.  The 
expectations outlined below must be followed and documented before consideration of change in 
placement to one of the ISD programs for students with severe emotional impairments.  Following the 
expectations below will ensure that local districts have exhausted all possibilities for student success in 
their local district through the use of intensive interventions.  
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Key Questions  Evidence 

1. Has the IEP Team, including parents, met at least annually to discuss 

placement as part of the IEP team meeting and convened regularly to review 

the student’s progress (is. staffings, TATs or CSTs, team meetings)? 

⬚  Yes 

⬚ No 

     ⬚ If no, provide rationale: 

⬚  Timeline of 

Educational Supports 

⬚ Additional 

Training/Coaching 

Provided to staff (MOISD 

Coach Involvement) 

2. Does the data indicate that the IEP was implemented with fidelity? 

⬚  Yes 

⬚  No 

     ⬚  If no, provide rationale: 

⬚  IEP 

⬚  Most recent 

evaluation 

⬚  Progress Monitoring 

Data (Best practice: 

graphical 

representation) 

⬚  Documented Use of 

Supplementary aids and 

services 

3. The nature and severity of the student’s disability must be considered.  Is 

safety and dignity of the student or others the primary concern?  If so, have 

ALL possible supplemental aids and services, including needed training to 

staff and use of all internal & external resources been explored? 

⬚  Yes 

⬚  No 

     ⬚ If no, provide rationale: 

⬚  Manifestation 

Determination Reviews 

(past year) 

⬚  LRE supplemental 

aids, supports, and 

services 

⬚  Copies of Current 

interventions in use: 

visual schedules, 

behavior charts/tracking 

sheets, etc. 

⬚   Discipline Summary 

⬚  Seclusion/ Restraint 

Data Summary 

⬚ Additional 

Training/Coaching 

Provided to staff (MOISD 

Coach Involvement) 

https://docs.google.com/document/d/1IWN28r4Yww6RoCVsfzEp29Fwv-POon8Cgxms-pc1bXo/edit?usp=sharing
https://docs.google.com/document/d/1IWN28r4Yww6RoCVsfzEp29Fwv-POon8Cgxms-pc1bXo/edit?usp=sharing
https://docs.google.com/document/d/13BYIVfRcsiAuDD6agIp8LpcU93Zv8KLYvLKZjDlYhJ0/copy
https://docs.google.com/document/d/13BYIVfRcsiAuDD6agIp8LpcU93Zv8KLYvLKZjDlYhJ0/copy
https://docs.google.com/document/d/13BYIVfRcsiAuDD6agIp8LpcU93Zv8KLYvLKZjDlYhJ0/copy
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4. Is a decision for change of placement made only after the full range of 

accommodations (including training/support to staff) to the general 

education setting and/or special education setting have been implemented 

and have not been satisfactory? 

⬚  Yes 

⬚  No 

     ⬚  If no, provide rationale: 

⬚ MOISD Coaching 

Collaboration Invitation/ 

Professional Learning 

⬚  Functional Behavior 

Assessment 

⬚  Behavior Intervention 

Plan in place with a 

minimum of 12 weeks of 

data and evidence of at 

least 1 revision 

⬚  Evidence of TATE 

fidelity checklist/ TATE 

Scoring Guide  

⬚  Emergency 

Intervention Plan 

5. Has the continuum of placements been exhausted within the local district 

prior to exploring ISD programs with consideration made first and always to 

general education placement with same-aged peers?⬚  Yes 

⬚  No 

     ⬚  If no, provide rationale 

⬚  Timeline of 

Educational Supports 

6. Is there any reason why the student’s goals and objectives cannot be met 

in the general education and/or current special education environment? 

⬚  Yes 

⬚  No 

     ⬚ If yes, provide rationale: 

 

7. Is the decision for change of placement based on the following factors? 

a. Need for a particular supplemental aid that may or may not be a part 

of a particular placement. 

b. A need for modifications to the general curriculum 

c. Based on a disability category. 

⬚  No 

⬚  Yes 

     ⬚  If yes, provide rationale: 

 

https://drive.google.com/file/d/1oDjExKflZrhKetOsvVEF9ahbzTC91k21/view?usp=sharing
https://drive.google.com/file/d/1oDjExKflZrhKetOsvVEF9ahbzTC91k21/view?usp=sharing
https://drive.google.com/file/d/1Wc4lffx_Z6YZwps8cJCB3-cOoF6K8QPn/view?usp=sharing
https://drive.google.com/file/d/1Wc4lffx_Z6YZwps8cJCB3-cOoF6K8QPn/view?usp=sharing
https://docs.google.com/document/d/152D3hL8VzSJi9E734q9Hjis6brlrwJ0QULO5_ff-vpY/copy
https://docs.google.com/document/d/152D3hL8VzSJi9E734q9Hjis6brlrwJ0QULO5_ff-vpY/copy


 

Appendix B: Forms 
 
Timeline of Educational Supports 
 
LRE Supplemental Aids, Supports, and Services 
 
TATE Fidelity Checklist and Scoring Guide 
 
MOISD Action Plan 
 
MOISD Exit Transition Plan 
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Mecosta-Osceola ISD Timeline of Supports 

Student Name (Initials): __________________________________Date:______________Staff completing review:__________________ 

Initial IEP date:________________                      Current Qualifying Disability:_________________________________ 

Note dates of any changes to initial eligibility:_____________________________________ 

Directions:  Complete the attached chart, starting with the student’s first placement data. Include annual IEP dates even if placement did not 

change.  Also please include staffings, MDRs, and other student centered planning meetings. 

Date 
began/ 
end 

Type of 
Meeting 

Grade % day 
or 
hours in 
GE 

% day or 
hours in 
SE 

Type of SE Program Interventions, 
strategies, 
accommodations 
and/or 
modifications 

Minutes/week of all 
related services (SSW, 
OT, etc.) 

Reason for change 

Example 
A 

IEP 3rd 85% 15% Resource FBA/BIP 
Break “script” 

Visual schedule 

30 min OT 
15 min. Consult SSW 

Added resource minutes 
due to severe behaviors in 

GE; direct SSW 

Example 
B 

BIP 
Review 

3rd 85% 15% Resource Check-in, check-out 
 

30 min OT 
15 min. Consult SSW 

Added check-in, check-out 
to address coming off the 

bus agitated 
Removed break card use, 

data does not support  

 
 
 

        

 
 
 

        

 
 
 

        

 
 

        



 

 

 

 
 
 

        

 
 
 

        

 
 
 

        

 
 

        

 
 
 

        

 
 
 

        

      
 
 

   

      
 
 

   

      
 
 

   

 



 

 

 LRE Supplemental Supports, Aids & Services  

Student Name: _______________________________________________ 

Description:  This document is intended to support IEP teams with brainstorming and the identification of appropriate supplemental aids/services that 
students are entitled to prior to change of placement.   

Supplemental Aid/Service Frequency?
Under what 
conditions? 

Responsible 
Persons? 

Training? 
Communication Plan? 

Duration Implemented? 

Environmental Needs 

Preferential seating 

❒ Planned seating:  Locations 

__Bus __Classroom __Lunchroom 

__Auditorium __Other 

❒ Altered physical room arrangement 

❒ Concretely defined area 

❒ Reduced and/or minimize distractions 

___Visual ___Spatial ___Auditory 

___Movement 

❒ Explicit teaching about 

personal/classroom space 

❒ Other:   

    



 

Student Name: _______________________________________________ 

Supplemental Aid/Service Frequency?
Under what 
conditions? 

Responsible 
Persons? 

Training? 
Communication Plan? 

Duration Implemented? 

 

 

Pacing Accommodations 

❒ Varied length of activities (or shortened) 

❒ Allow breaks (specify in-class vs. out of class, define 

procedures for breaks) 

❒ Reduce seat time in class 

❒ Other 

    

Presentation & Materials Accommodations 

❒ Teach to the student’s learning styles or 

strengths  

___Verbal/Linguistic ___Math/Logical 

___Visual/Spatial ___Naturalist 

___Bodily/Kinesthetic ___Musical 

___Interpersonal ___Intrapersonal 

❒ Model 

❒ Utilize specialized curriculum 

❒ Use taped lectures and/or class 

discussions  

    



 

Student Name: _______________________________________________ 

Supplemental Aid/Service Frequency?
Under what 
conditions? 

Responsible 
Persons? 

Training? 
Communication Plan? 

Duration Implemented? 

 

❒ Alternative modes of communication 

(PECS, PODD, CORE, LAMP) 

❒ Provide pre-written notes 

❒ Functional application of academic skills 

❒ Utilize manipulatives 

❒ Emphasize critical information 

❒ Pre-teach vocabulary 

❒ Reduce the language level of the reading 

assignment 

❒ Use facilitated communication 

❒ Use visual organizers and/or sequences 

❒ Use paired reading and writing 

❒ Use study carrels 

❒ Use study guides 

❒ Provide vocabulary lists 

❒ Provide main idea summaries 

❒ Provide writing process aids 

❒ Use journals 



 

Student Name: _______________________________________________ 

Supplemental Aid/Service Frequency?
Under what 
conditions? 

Responsible 
Persons? 

Training? 
Communication Plan? 

Duration Implemented? 

 

❒ Highlight reading material 

❒ Use preformatted material 

❒ Reword, rephrase instructions and/or 

questions 

❒ Limit amount of material on a page 

❒ Highlight texts and/or study guides 

❒ Use supplementary materials 

❒ Provide note-taking assistance, scribe 

❒ Copy class notes 

❒ Scan tests and class notes to student 

❒ Other:   

Assignment Modification Needed 

❒ Give directions in small distinct steps 
(written, picture and/or verbal) 

❒ Use written back up for oral directions 

❒ Use pictures as supplement to oral 

directions 

❒ Lower difficulty level 

    



 

Student Name: _______________________________________________ 

Supplemental Aid/Service Frequency?
Under what 
conditions? 

Responsible 
Persons? 

Training? 
Communication Plan? 

Duration Implemented? 

 

❒ Raise difficulty level 

❒ Shorten assignments 

❒ Reduce paper and pencil tasks 

❒ Read or record directions to the 

student(s) 

❒ Give extra cues or prompts 

❒ Allow student to record or type 

assignment 

❒ Adapt worksheets and/or packets 

❒ Utilize alternate assignment and/or 

strategy when demands of curriculum 

exceed student capabilities 

❒ Ignore spelling errors and/or sloppy work 

❒ Ignore penmanship 

❒ Develop alternative rubrics 

Level of Staff Support Needed 

❒ Monitoring (observe and checking on progress over a 

period of time; keep under systematic review.) 

    



 

Student Name: _______________________________________________ 

Supplemental Aid/Service Frequency?
Under what 
conditions? 

Responsible 
Persons? 

Training? 
Communication Plan? 

Duration Implemented? 

 

❒ Consultation (formally consulting or discussing.) 

❒ Stop-in support (scheduled/unscheduled) 

❒ Part-time daily support (scheduled to support 

specific teaching of skill or support with personal care need) 

❒ Team teaching (or co-teaching) 

❒ Daily in class staff support (scheduled to 

support specific teaching of skill or with personal care need) 

❒ Total staff support (staff are in close proximity) 

❒ Other:   

     

Specialized Personnel Support Needs (if indicated, identify time needed) 

❒ Para-educator for accomodation 

❒ Para-educator for instructional support 

❒ Behavior Specialist Support 

❒ Occupational Therapy  

❒ Physical Therapy  

❒ Speech and Language Therapist  

 
 
 
 
 

   



 

Student Name: _______________________________________________ 

Supplemental Aid/Service Frequency?
Under what 
conditions? 

Responsible 
Persons? 

Training? 
Communication Plan? 

Duration Implemented? 

 

❒ Other:  

Training, Collaboration or Needed Planning Time 

❒ Critical participants:  

❒ Time needed: 

❒ Mechanism for providing needed time: 

❒ Rationale/Goal of training, collaboration, planning: 

❒ Other:  

 

Specialized Equipment 

❒ Laptop 

❒ iPad 

❒ Voice to text 

❒ Augmentative communication device 

❒ Specialized app 

❒ Other:  

 

    



 

Student Name: _______________________________________________ 

Supplemental Aid/Service Frequency?
Under what 
conditions? 

Responsible 
Persons? 

Training? 
Communication Plan? 

Duration Implemented? 

 

Self-Management Strategies 

❒ Provide visual and/or word daily schedule 

❒ Provide student calendars 

❒ Check often for understanding and/or 

review 

❒ Request parent reinforcement 

❒ Have student repeat directions 

❒ Teach study skills 

❒ Use study sheets to organize material 

❒ Design, write, or use long-term 

assignments timelines 

❒ Review and practice in real situations 

❒ Plan for generalizations 

❒ PBIS student self-monitoring (i.e. point sheet) 

❒ Teach skill in several settings and/or 

environments 

❒ Sensory breaks 

❒ Video Modeling 

 
 
 

   



 

Student Name: _______________________________________________ 

Supplemental Aid/Service Frequency?
Under what 
conditions? 

Responsible 
Persons? 

Training? 
Communication Plan? 

Duration Implemented? 

 

Assessment Accommodations Needed 

❒ Provide verbal instructions  

❒ Use visual instructions/questions 

❒ Read test to student 

❒ Preview language of test questions 

❒ Ask questions that have applications in 

real setting 

❒ Specialized staff administration of test 

❒ Use short answer 

❒ Use multiple choice 

❒ Modify format 

❒ Shorten length 

❒ Extend time frame 

❒ Use open note/open-book tests 

❒ Other 

    

Social Skills Support 



 

Student Name: _______________________________________________ 

Supplemental Aid/Service Frequency?
Under what 
conditions? 

Responsible 
Persons? 

Training? 
Communication Plan? 

Duration Implemented? 

 

❒ Strategically use peer tutors, teaching, 

modeling 

❒ Teach age appropriate hygiene/grooming 

❒ Provide LINKs (Peer2Peer) 

❒ Structure activities to create opportunities 

for social interaction 

❒ Focus on social process rather than 

activity/end product 

❒ Structure shared experiences in school, 

extracurricular 

❒ Use cooperative group learning 

❒ Use multiple/rotating peers 

❒ Teach friendship skills/sharing/negotiation 

❒ Teach social communication skills 

___Greetings ___Conversation ___Turn 

Taking ___ Sharing ___ 

Negotiation____Problem-Solving 

 

    

 

































 

 

MOISD Exit Transition Plan  

• The Transition Plan back to the resident district begins at the entry IEP.  The IEP will define the target 

behavior(s) in need of replacement or reduction.   

• The Transition Plan is the HOW, once the determination to a less restrictive placement has been made by 

the operating program and resident district. 

• The Transition Plan will be reviewed after transition at staffings as determined necessary. 

• The Transition Plan is student-focused, however, training needs of staff certainly need to be considered 

and addressed.   

                                 Transition Plan Template: 
• Initial discussion of the plan at the Transition Staffing.  Date:_________ 

Area of Need 
 

Instruction, Behavior, 
Communication, 
Health/Medical, Sensory, etc. 

Needed Supports 
 

Positive Behavioral Supports; 
Communication Plan; Schedule, 
etc.   

Resources 
 

Staffing (related service 
providers, para), Quiet Space, 
Key Contacts in building, 
Equipment, etc. 

Timeline 
 

Determine 
when each 
support or 
resource will 
be in place 

Person 
Responsible 

Person(s) 
responsible for 
implementatio
n 

 Example: 
 
Behavior:  
Argumentative and 
Confrontational during 
unstructured times 
 

 
Alternative Location for 
Lunch/Recess 
 
Alternate Passing Time 

 
Location/Staff to supervise 
lunch/recess 

 
Start Date 

 
Building 
Principal 

 
 
 

      

 
 
 
 
 

      

  
 
 
 
 

      



 

 

 
 
 
 
 

      

       

  
 
 
 
 

      

 
 
 
 
 

      

 
 
 
 
 

      

  
 
 
 
 

      

         

 


